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| Perhaps there is no more wiaely espoused idea in the reading/]anguage
-arts areas than that which suggests in one fashion or another that the

1anguage producing and consumihg skills are 1nterre1ated -Reading.

— uniting,_and_ﬁpeaking_are_al1ﬁlmportant_in_theinﬁown_right and further;

- they are 1mportant as contributing elements in the deve]opment of each

»

other. This i; a_fundamenta] assumption of the language experience

———

approach tovfeadiﬁg instruction, for example.: Literature baséd_1ang ge " -
o , hate .

SR lape*thesé"fundamental assumptions- into practice.

' ~

’ i 'This is'not tb suggest that critics havg not raised questio
the notion of language skills 1nterre1atednes§ -Note the.recenf, . / - .

'research reviews by Patrick Groff, foﬁ‘instance

.l 3 Ve

skill mp1ntenance.n -

o

N

~ N . l\ P

TaTk?ﬁg of the relatedness of -the language s

** " - another. One of the more promising appr aches, which has'surfaced -
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' sentence combining in

_sparsity of;suit

‘market. There\a e*f few pub]ications avai]ab]e (note bib]iography)

' designed to bu1

1

. . 4- \ . e
Frank 0'hare in 1973 served as models for many later studies at both

elementary and secondary grade leve]s which“explored the'efficacy of ,

: sentence -combining as a technique for imprOVing sentence writing skii]s \

in 1earners The results of this work are now W1de1y publipized and ' o
o e : . * g
: cited in the- 1iterature . . o e
- . - ".,. ~ . /
[ Y . - . '
What is. perhaps 1ess well known is that 51gn1f1cant work in sentence- -
combining as a tethngque for 1mprov1ngvread1ng comprehen51on has also ~

. been done over the past/few years with positive findings Sandra

Stotsky_reViews much jf thaf research in a comprehensive report on
R

esearch in the Teaching of English (Spring, 1975). .

it

Additionai work, such/as tnat of Warren Combs, as reported in the

.Journal of Reading ( ct. 1977), adds substentiaT]y to the research - ;‘- ) *

) Ca- . _ c
One- of the diffic 1ties mostlclassroom teachers face, however, is the
/

materials in sentence-combining on the comdgrcial

3 ) 4

However, Eost off these stand as isoiated examp]es, and 51nce ‘they are
basically compe idms of sentence-combining materia]s they arg not.

?d Pn themes or narrativeastyles of a particular reading
prognﬂm in use 1in P given school. Thos, they. often lack motivational';,-: N
power and' are ehklerd'to fit into the~ongoing_program of readino in a

smooth fashion.i' here is thus little incentive for their use. ' j e g //f

e .o ' ! - . - ‘ ’//
. - - _ - N ST
: I .o ’ & . 4 ’ i .‘ ' "
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““weaknesses.  She has the necessary information needea"Tﬁr'custom“

»
14

The most logical resource -for des1gning sentence-combining

is the teacher. Th?'teacher knows best the themes and conte t most
appropriate to her reading program and to her students 1nterests

Further, she is aware of partlcular-needs;Anqicnrricu1um strengths and -

. e ’

~
]

buj1ding activities such as these. . .

-

. 'Unfortunately, most c1assroom teachers are also time bound with very

L4

e

ﬂ;far.product1on of sentence-combfh1ng sets is out]ined with examples

'11tt1e opportun1ty during. the .day to prepare 1nstructiona1 materials.

' especia]]y when those materiaJs are in an area which isfﬂEw or differenﬁ

i

6

i{:
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5descr1pt1on of sentence comb1n1ng is presented Second, a procedure ", o

1n‘signifrcant ways.* Thus 1t is critica] .that the teacher possess tﬁe

'know1edge necessary for developing sentence-combining act1v1t1es efficiently. ..

_ . N S
! . - S
P

. s : . . A .
.1t is with these factors in mind that the fo]]owing suggestions are f

nffereq to gu1de thé teacher through the necessary steps for designing |

&

rappropriate seirtence- combtning act1v1t1es

F.{‘ N, ] . : .
;'\."' . P : . - y /
. » ) .

These guidelines consist of three parts. First, a definition and
S

\ * ¥ ‘¢

- Foow
which can serve as mode1s FinaT]y, a number of suggest1ons fQ\‘use

;of the materia1 are offereg for consideration.

e
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SNt .t 1) SENTENCE-COMBINING: -IT'S BASIC FEATURES N
Sentence-combining is the act of coghining several short sentences . ',‘ S
¥ -~
- -.which have been derived by transfbrmationa] analysis from more elegant . LT
____________ccnes4__Leornerssare_to_elhmlnaiewredundant_wonds_and_phrases_but_retai —
all of, the key ideas presented In their'most basic form. they appear .’ |
I N SR . - o ot '
) : - T ¢
1) -Thé turtle jumped into the pond.. \\ T
< . 2) The turtle was funny:fj - f“;.__;{r'“
‘{ . -~ 3)« The turtle was Tittle. L R
-+ 4)  The pond ‘was big. . . A A .
" _ : . e . R .
A possible result sentence: - /} : . :
. hd " - N . & '

“the funny Tittle turtle’jumped into the big pond."

. . Y - . ) . A . -
~ . : _ . - _ N
- PO . R ) /——\ .

This type of sentence -combining activity is an OPEN varibty. That is,

o the learner may be imp]icit]y encdunaged to combine the sentence set 1in

)

. a particulaﬁ way, but theré are usually a number of options yielding
different results. For example, the student might produce a sentence
o

such as this: "The funny 1itt1e turtle jumped into the pond ‘that was
big." Although this resu]t might not be as rhetorically p]easing. 1t

is grammatica]a In fhct herein is one of the attrictions in sentence-

combinin9_£ Students can come to see sentence strg;ture and grammar as oy

!

something not always in the "correct" Qr "incorrect" dichotomy they //

/l/c L.

often face. . : - h : ' o \> 4y
’ L4 A = . ) "\i
( . *7 . .
- -- . .: (“" . -
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Result: "The boy knew that the teacher wasaunnpppy.".

- ‘ : . . A i .
oS
It‘usﬁally appears in one, of two forme The f1rst simp]yaprov1des a
mandatory Tue word next to a se?tence which is to be altered before | . f\;-
T . combining w1th another. For exavp]e“ X . ’
1. S -\v
il e barrT - i -
2) . '
Result ‘{"?"E batter swung et he ball which sped by her."
‘‘‘‘‘‘ _." ' .. - ‘ ' v by
;The relative ‘whieh' is ‘used [to rénlace the subject of the second: °
senfence thus convgﬁging'jt 1o a relative clause. ' . & ;;..' x

o . ” iy . - L
. .. -g | .
ﬂ .

A second form of the Closetl variety % o:g with an indicated container — -

slot in aﬁconsume r matrix sentepte in conjunction with a cue aord.

o

1) The boy knew thing ' )
2) The teacher was unhappy (that)

¢

&+ . f

i

- /I . A m

» . '
. - =
>

1 3

The cue word “that' indicates the.seeond sentence, is -to be altered by

using 'that' id\some capacity. The alteréd constrdﬁtion is then to be

nmwﬁplace& in. thEz ' slot of rhe_ffkst sEntence* _In_this. casel_the R

resu]t is.an extended nomina] c]ause fﬂnctioning as grammatica] obgect

A L , |
The most conspd cyous difference between Open and Elosed‘éentence-combining )

activities is ghat in the Closed var;ety tne desired result is pf%tty

f

. _ _ .
v A , )
. | 4 s . .
: . , o
. .. v
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;'tight]y-fixed. There is not the range oflgfammatiea]'cho%cesfoften
0-\ * & i ’
Iassociated with the Open variety. An additione] assistance to the

learner ex1sts in the C]osed var1ety. In addition to the‘cue WOrd
. Which mdmatea that that part1cu1ar sentence is to be converted into .
'~.amdependent clause or phrase of ome sort,. th1s type-pf sentenpe_com-\ :
b1n1ng te11s ‘the' student wh1ch sentence 1s the consumer (contaxner or °
- matr1x) sentence by the gometh1ng s]ot Other sentences are obv1ously
.do | to be altered in such'a way that they W11] be added to or embedded

w1th1n the consumer sentence They ‘are insert sentences. L.

“

-

An add1t1ona] technique wh1ch can. be - used with either of’%he two types f
of sentence- comb1n1ng is that ‘of 1ndent1ng part1cu1ar sentences in. eaeh
set to indicate level of abstraction and to some extent@»the d1rect1on

-

of semantic moyement within the sentences. Fbr examp]e, considgr:

#

“t |
SR O Tﬂ%gtouple walked s]ow]y in the n1ght.
2) The coup]e was am in arm.
R | o 3) The couple was quiet.
"4).The couple staned‘at_the sea. o ) .
5) The-sea was calm, ;' - : -
5; e 6) The sea’was waveless. |

\\

}/, 7) The night was starry.

As one moves from ]eft to right, the embedd1ng pattern becon&B*eJear.
Sententes 2, 3, and 4 aye to be embedded in sentence 1. Eachq%} the

three sentences is to play a grammatically andﬁﬁemantieally‘bara]]e]-




-

'.' 1) One can increase or déQNease theenunber of basic sentences to be

T ,._ R / . 7-
ro]e.. Nnmﬁe}s 5 and 6 are td be.embedded into the'object of number 4,

However, number ]. though 1ast in the list of “insert sentences is at

- the same level of abstraction ag numbers 2 3. It is to be embedded 1nt§£§
* the obJect ‘position of number 1. l . |

-
LY [

, Possibze'resuft: "The quiet couple, staring at the calm; waveless

sea, walked slowly arm-in-arm in the starry night."

.

Another technique is to use a‘combination of these various factors.

AN

1) The detective suspects’something. . - . S ’
o Z)iaThe detectjve is smart. . - - ‘ . |
| | é)'-The detective is weering a‘rafh coat. -

. 8) " The rain coat -has a.stain. o
_ 5) The robber is still in the building. -(that)

Possible results include: - N

“The smart deteetive wear1ng a raincoat with ; sta1n |

suspects that the robber is st111 in the bui]ding !

‘ \ £
Or,  "The smart detect1ve who is wearlng a stained ra?hgpat.h
| suspects that the rqbber is sti]L in the bu11d1ng " ‘f'J‘ : "

And of course, the, _arelnﬂhgrwnpssibijities..~-::,J - . .
ot g e
Given -these factors, 1t\?$¢ asy‘to see h?w comp]ex1ty of any part1cu1ar o

sentence comb1n1ng acti&tﬁ? can be eontrdTTéd in at’ 1east four ways.

& ¢

[ § ¢ + . &
X
a - . <, N

NS
-
)

-

toN
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altereﬁ and comb1ned ~2) The number of cue words and/or gmething

s]otsriz one or more basic sententes can be varied. 3 Indeqt1ng of"

,_basfc sentences to 1ndicate 1eve1 of abstraction and semantic movement

in the product sentence may be’ 1nc1uded or not. 4) And f1na11y. the

order in which the basic sentences are presented in the set may be

fixed so that the consumer sentence is not necessarily first of in any

other predictable position. The same 'is trué for all of théiinsert'
sentences in the activity.
;e - ~ A .
Further examination of the.nature of sentence-cembfn1ng suggests that
part1cu1ar grammat1ca1 fnnct;ons can be e ;ed ky carefu] choice -
of content and structure Juxtaposit10n1ng of sentences which are to be
"combn:i%.1n~a g1veanet For examp1e1 constder this combtnatfon:
* 27 1) The baseba.n teem lost the game. ’ L _ | ya ‘
-

2) Their pitcher was ill. o ’

~

ry

There are, of course, a few different poss1b1e resultant sentences.

\

WIhe pitcher was i1l and the team 1ost the game." 1s one. However,
there s 1mﬁﬁ1p1t pressure on the 1earner to use subord1nat1on as 1n,

"The baseba11 team 1ost the game because their pitcher was i11."
5

T
~ . C .

Below are seveyal'examples or model sets with'grammdtice1 function

_form which is intended:

& -

~\
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.+ Grammatical e . o . -
"Function Sentence-Combining Acti \gitye . T .
.. . ’ * . vru . . ’
1) Modification - 1) The gir1 drank the soda..
(adjectival) - " 2) Thé girl was Tittle. U
| o ©3) The girl-was—in"the booth.~ "~ — '
-+ | : ’ ‘
4) The soda .was swegt.‘ )
: T ' \ . )
s Possible result: "The little girl L o
~ in the -booth drank a sweet.sq&a.__'.'
N 2)’ Modification . “¥) The book was o}d. - © - .;, '
L ', ~&'s nouns) . 2) The book had a cover. éﬂ | . .
- SRS _* 3) Theccover was torn. Y | ’
B oy " . ' _ . \‘. ‘ _
Ca | t Possible result: "The old book's = > - . .,
. ; 0, 5 : . . 4 _-“ ) -
‘ > -7 - cover wa§ torn." T e T
N . < Y , h A . - 4
3) Object 1) They elected William. : .
. g . °
S Comq(ement 2) William is captain. . . '
' 3) The captenn is new. - .
s X - .
Po$sible result: Rts.&y elected Nﬂlﬂlam ’
. _the new caﬁtafn."
. . » /
4) Modification 1) The turt]e wa]ked to the barn.
* {adverbial) ' 2) ‘The turtle was sow. , .
, , : -

3)_ The walk was casual. _ .

~ \

- ‘g o - N
-.-Possib]e‘esuu:: "The slow turtle walked

casua]]y to he barn.*

.
- b
. .
. :. . ) .
\ I - . - Lo
. . N - N ~ . <
. 2 .
Lo . .
. .
¢ 1



' proud pf the dinner

cook was young.

2), The cook prepared the food. (who)

4) The dinner was. roast duck

3) fthg .

v . 44 \y : . o 4 )
' [ ) e I :
. A o 10 N >
K | . \ - _s .

" Grammatical S o - v
Function .. %gntence-Combining Activity , i g
8 g L S . .
5) Modification* - 1) The motorcycle raced down the- track ay

R (clause length} |- 2) The motorcyc1e belonged to Jenny. (that) ‘ ’.ﬂ?
—_—= — . — )
L e e . ) | C |
) 3) The track was dirt..- © = %
. . . o - - ‘
: | Possigle_ngsult;- “Théfmbto%cycfggthat e .
. - _ T T - - _ ".’: S ¥ '
; beloriged to Jenuy raced aown,fhe dirtftrdzk.'; v
6) Nod1f1cat1on k'l) Thé players Jogged toward the 10qkers j:Z- ’
' (phrase 1gngth) - _:.2) The plqyers panted heavily 4;‘2)
] . .
; - '3) The players Jjogged slowly ‘ :
Possible resu1t: “The Rlayers panting . .
. ' _ f ) . .
- /|'>  heavily, jogged slowly toward the lbckers.” .
'7) Modif;éaffoni, 1) Maﬂ&xiﬁn is nice. , _
. (apéosifives).” 2) Mary Ann'is my ogasin.~ -
S S R -
- ' " |~ “Rossible result: “"Mary Amn, ny cousin,
~ is nice." )
. ' \/
- é , | e
’ . [ ' -~
*S1mple sets can be designed using othe lative pronduns--ygg;and b :
Wh1ch—-based upon this set as a mode] For éxamplel 1)'Thefeook was . *



LT , - . o N e ‘.
el L e I R :
e e g g ‘ A K
e e N - . .' L . -
‘ f;‘fgi"_ 8) Sﬁbor&iﬂafiéhiff;;r‘. 1) The doctof cou1dn t get td the L Ny
ﬁ\ - (cause effect)l \'": .,i; hospital.’ f. ‘.‘” i-‘\ e - o :
. hand Modification | 2) . He was in a traffic jam. .' IR “
' (adjectival).”;jj 3) The traffic Jam was bad. | : , "_ EUR
- o ow ,The-degtor'qasweageq; | o
) Poesib1e résult: . “The eégér doctor ;}
.‘ “| “couldn't get to ‘the hospita] because he ‘ -
7. was in asbad.trafﬁic jam.* - C
. - 9) ﬁomfna]izatien e 1) He knows thing - ?
) e (dependent clauee. f 2) The team was trying hard. - (thet) ‘
o f R _°§Jeif posmtion) 'Possib1e result® “He knows that the tean
o . was tryihg hard." o R | *;' C el .
| A IR WO
io),;Nominalieation ) ‘1{ Something was a surprise: 'i“. - - A
«  tinfinitival, . é) gee left the game. (fer/to) _ S . !
o ; | subject position) 3) The ;urprisé'@&s;hig,\ '
and adjectival Possible result:’ ffor Joe to leave the | .
- Modification ' game was a big surprise.” | \ ’
511)' Npminaiizd{?;% 1) The kitten squealed ( s/ing)
. (gerundive, sub- | "2) Some tmng surprised the children. &
) ‘cjecf position) - | 3) The children were giggly. . - L

. N * . . N ’ . =

N . " ¢ N N s’

* T - . 1 3 Py s .
ity T '

S . o e :
" . . N . . :

PAruiitex: provided by ERiC ‘ ’ .
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Grammat1ca1 .

- -t "o

Y 'Senten:ce-"Comb_iniDQ-@Ct‘:Vity '

R Funct1on

-

and Adjectival

Nodification

v 1D

.DESIBNING ?EN?ENCE-COMBINING ACTIVITIES

.‘?.-‘ '- ‘

A%ossible'resu1t : “The kitten 's squea]ing

| surprised the g1ggly ch11dren

+ ®

4

The first inclination in designing éentence-combining'materia]s is

-~
4

simply to wrjte a series of short éhoppy sentences and group tbem'into

clusters. For the inexperténced writer of sentence-combining sets, -«

[

o

often y1e]ds un1mag1nat1ve sentences usually focus1ng on modification

by adJect1ves on]y

fy .

o

ot

: - . . R \\ e )
/\QQ\:;r better technique is to make up: a sensible sentence appropriate

in\grammatical and content . complex1tygto the age and abi]ity of the

. 1ntended student and then break gt into its various. parts or bas1c

vnsert sentences which were used 1n generating the prig1nal Or,

another a]ternat1ve--and probab]y one bést used in conJunct1on with

productron of or1g1na1 sente?pe comb1n1ng sets--is to select sentences

from’ passages 1n student texts and break them down into under1y1ng

1nsert sentences.

: i
¥ . 3

A

JIn’ understand1ng either of these approaches, the fo]]ow1ng s%eps will:

be helpfu]

&

N

14

-4

“

however, th1s is not the most productive way to proceed This .approach



1) Locate the main vérb of the sentence. the verb wh1ch enables you- t fh;~‘
to 1dent1fx the complete subject ‘and comp]ete predicete. o ”ﬁi§§'°.«:f: ;? . !
... 2) Look for single .word. adjectives ahd’ adverbs For each of these : !

L L there w111 ‘be an undér]ying basic sentéhce For examp1e, | R t'

av

"The mean 11tt1e boy quick1y ate the green apple.“

B ' ' e EVER )
The main verb is ate; hence, the complete subject is, the mean ~(/T~-,\', oL

+ . ]ittle boy: and’the comp1ete pre;~\3te is quickly ate the green S :;'.'_ ": : .
| . apple, The mean 11tt1e boy is der1ved from "the boy is 11tt1e " '.,' o
—i——and ""ﬁman—"—ﬁm—m'eenﬂpmﬁﬁteﬂvmmm Mthe - 7 _
o ”apple s green." Quicklz ate is derived from "Someone (thing) S T
' | aﬁ%jck]y " ' ‘ ' ' Coe ' . )
Therefore, the arrqy of sentences which were combined to produce )
.- the g1ven examp1e are the following; _= / .
‘ Consumer Sentence (Main Sentence ‘ -
Container Sentence, Matrix Sentence)
Someone, ate Something*’ )
; _insertééentences (basic sentences which were altered
by having words dropped and/or reordered) : ‘
o a . The.boy is little B o y I
oo . _‘ 2, 'The'boy is mean. ‘-: |
3 P >3, The apple i gréénjv’ o
| - - " ’ | | : -
*This could be stated, “The boy ate the apple " 1f one w1shes to ) .o }’)‘

~avoid the slot p051t10ns

&

. B * . .
t
. ’ . A
e . 15
. QO = , ‘ ) . , . - .
B ) ,




L N . = .
S IR - PR .14
o S S D
IR 3 e -4) The boy ate gu1cka. Or,‘ a "::'. ) ;§;>:>‘.
.;.ht ‘( f o ;~1'f " someane ‘ate qu1ck1y B | ‘
o _Try the’following: . A g . .
| GROUP A . L e
1)- "A 11tt1e chipmunk ate a big de11cious nut "
S .. 2) "The young boy on the motorqyc]e‘clanqhed
| his gritty te_eth.“' I BERRRRLE

(Note article end for breakdoﬁh,;eroqp A).

. y
A

'5’ - : 3) Look for reiative pranounS'and subbrdinating cahjanctions;'e g'

r

relative pronouns--who. which, that; subord1nat1ng conaunct1ons--

if, altho%?h -betause, since, after, evgg}théugh in sbite of the

fact, etc.” For %each of these, there will be at. Teast one _under- .

. lying .sgntence. . \é:. . .
o - In the case of re1at1ve pronouns, find the subject that the

re]atlve substitutes for, if necessary. That will be the subject

of the basic sentence that was.-inserted-in a consumer sentence.
. , . ~ ._‘. . . . l - v .

For. example, . | X
. "I know the boy who threw the rock."
This is generated: from two sentences--"I know tha boy."- And "The

t

boy threw the rock."

Subordinating coqjunctions are easy.sfbr they are simp{; added to '

‘thg front\g{ a basic,sentence{ "If you study, &hen you w111 pass."

s - is bui]t from "You study.” and ™You will pass.™ a : A
'S . -

w | 16 :
O . .. . . . N - -



"She,is the young girl gpat threw the heavy rock.at the

ryfipy o1d dog on the cbfper,“ o . -

nis s built from 1), She is the gifl. R

" . " 2) The girlris young. |
?’ o *:3) The girl threw the rock (that)
| | 4) The rock was heavy. -

5) ..Ihe‘mck_ms;;h_cm_at‘thﬁdg.‘ - .

6),'The dog yas grumpy.
7) The dog was old

8)"The dog was on the corner.*

. -/ ' , K : | - o |
/j // " Try these: ((.', . s S , ; R
D A s \ GROUP B -, T |

S

, . S )
1) "The Tittle boy who is my cousin -chased the scrawny cat."

2) "Since thé old car wouldn't start, the exasberated man

humb]ed~b1asphemies." (Note Group B at article end.)

‘ 4) Look for extended hominq]izations. Remember, they are most likely
| to be serving as main subject of the sentence or main obJect of

'the sentence. For examp]e. °

\

» &

*You do not need to generate’'a basic sentence for prepd§itional phrasgés

- if you wish to keep the septenpeacombining\éets small. -

-
A}

.1y




5.

R

-

"For the boy to ]eave the room without perm1@”

~ Notice tq leave the infinitive.) CE

1

That he is. captain of the team is an extended clause @ntroduced
by the re]ative pronoun ‘that, and the entire c]ause serves as the ’
obgect of, the senteﬁce S ¢ | '.fkﬁ . >
: .. | . /?': - '
Or | ‘1 A | co e
1on’was wrong."

W’ - »

‘ssion 1s the subJect

For -the be\to leave the room w1thout pers

%Techn}caliy, it is an extended 1nf1n1tiylﬁ nomina]izat1on'

'_d

"1 know that the ]1tt]£ man was cry1ng/ is from* .

f u
1) T know something.
N _ W’? /
2t The ‘man was crying. ,;v?"

. el
© 3 The~man‘was little. /:;

.J

oSN

"For the young p1tcher to throw a! ulcked curve ba]] to the tall

batter was unexpected by the. Catch;ﬂ." is from:
1) Someth1ng was unexpectedH y-the'catcher
2) The p1tcher threw a cuer ball to the batter. (\to)
. 3) The pltcher was young. a% |
4)  The batter was tall, '”
S~ - HH

e

Look for extended mod1f1ers, espethally those with verb forms

. serv1ng as modifiers and attend towthose extended modifier constructs

S

H
i
."!
b

i 18



which are-set- apart pyfcomﬁls. For example: *“ .
" N . - \ A -
' “The tiny-bugs, ga;ping their last, buzzed.the old dog." .

- . . . .". . q e

~ Gasping their last is a .participial phrase. The total senténQEK
t ;is generated from:» . * |
1) The bugs buzzed the dég; : ?
2) The_bugs were t%ny.
3) The: dog was old. ?, i o R
'4) The bugs gasped their last. (ing) - A ;' I
.. , o <
Try this .one: S . J f_ d 'xf‘ |
’ ' GROP G . Th

- "Flapping gently in the breeze,.the s3ils ‘grasped futilely for
movement.” (Note end of article) "

.4 . . - . ;o

-
-

Once‘sénience1c0mbinigg;sets have been developed in sufficient

quantjty by fol]owing-ghese guide]ines, it is easier to desién}

* " them from scratch by assembling arfdys of basic sentences. A
sense of sentence coHesion‘develops wh{ch_enables one to be .
efficient at-the task. - § . .

' CTIT) SUGGESTIONS ro:?usg OF SENTENCE-COMBINING
N <IN THE READING PROGRAM '

Perhaps'the most:significant'way that sent ce-combining coﬁtributes

to 1mproved reading comprehen51on has less to do w1th the conZ;;;*:;\\ .

awh1ch it is done than 1t hasq to do w1th the act: 1tse1f After d01ng a

¢
4
) ¥
.
“l -
,.
- 3 ~—)
. \ ‘ :
A
.
Y
-
.
\{.
.‘\
-*
-
-
~
N
-



sentence- qombining activity and re- examining the men£a1

-

' - both language product1on and language ana]ysis

V.

:to the process one can, read11y see how the actwvity is centra] to

Sentence .structure

and sentence content are both man1pu1ated 1n such a. fashion as to

thorough]y*immerse ‘the partic1pant in the 1ntricacies of the sentence S

-1nterna] workings something that is fundamenta] to comprehension.

order,

-

- \;:m

) add1t1on to general use, howé}en, some specific suggestions are in-

' oL

- 18

energies devoted

In

»

Py .

%

1) .Select a'passage from ‘a story or narrative'the students are to read.

B Y
- 'h-lu '
.

Q

Choose an opening sentence and break it, 1nto eonstituent basic

.

sentences.

these:

1), A man Walked up and down.
-2) The

3) The
4) The

5) The

6)

The man

7) The

. 8) The

10)

9) .The

The' house stood near th@ledge of a ravine,

i
-1

I

man was 11§t . | L

man was fat, _ n?

man was old. g BN

man walked nervously

was upon the veranda of a house.

'veranda was ha]f.decayed.

house wag small.

»
houSe was frame.

’

a®

11)  The ravine was near the town ofi“inesborg, Ohio.

This produces an exceptionale lang sentence,'but one,a well-known

-

\

20

Ask students to combige them. ‘ For examp]e consider

R

-

-



\‘ - ’ [ ) . . . . \- ‘]9
- . . . ~

Y ¢
L]

a— M - ? : . 6
- - N .

~author felt-apprqpriate Diséuss\yarious student vers1ons~ How f

R

are they alike? Hontgre they dwfferent? Are some more: p1eas1ng '

,than others? - : ~z Lo S

A °

La o} d : >

L . % . -,

- Now, if one werexwr1t1ng a short story with a sad or trag1c tone

A ]

_and the author wanted to estab11sh such a mood for the stery in
'

th1s sentence how would he write it? Which student s sentence |

sounds as 1f 1¢ wou]d f1t best in such a stony?

B
4

Here.is the original by .Sherwood Angderson:-

e -
. .

. "Upon £he half decayed veranda of a smell ?name'house;that

. '
stood near the edge of a rav1ne near. the town of winesburg, Ohwo.

-a fat little o1d man walked nervously up and down. " 'J

-

. Winesburg, Ohio, | -,
N y

"Why does-Anderson choose to eonstruct the sentence this way? t

; ‘ ' *

Why is his version effective?" are kinds of questions the"

teacher can.use before pointing out that "Hands" i$ a tragic
story about a pitiful man who has not coped well wigh self or

others.

-

' . ™~ . 3 . K3 (3 .o B »
This particular activity is an excel]ent advance organizer for

. the' reading of-a story or ass1gnment Important character1st1cs .

of the author s thesis or. ma1n ideas can often be addressed with |

this sentence-comb1n1ng technique.

'
4

-~
.
.
. .
. . . . ¢
O
-

From ¥Hands" in Shennnod Anderson's

)
a



- hl

-

. ,-Further. th1s particu]ar.act1V1ty is an effective way for students
to 1earn 1mportant re]at1onsh1ps which ho]d between sentence .

struCEUre and mean1ng in the wr1t1ng ‘act.

~
B . '-b
’ - . - D . . . -
’ - : - . -
w N ) o’
s . - . . .

""2)' Design sentence-combining séts in clysters such that the finaT
produpt will be a paragraph which when cha1ned with others wil]
produce a story or-if circumstances dictate, a nonfiction passage-- t
exposition or narrat1on. For example the” fo]]ow1ng set was pre-

pared by. a Jun1or high school-. home economics teacher::

A t.
) .
L) . . . ] . E . -
. X «
ns .

Directions: Ask students to comb1ne basic sentences add1ng and/

. or chang1ng words and endings. 1f necessary. ‘The
* ‘sentences should be combined to erm a paragraph,
Allow 15 -minutes for this exercise. .o |
After each student has -coppteted the combining
. . -3 .
‘. exercise, have them form groups of 3 or 4'to share ] -

- their naragraphs and deve]op a group paragraph to:

L
L

be read to the rest of the class. Discuss the group

paragraphs and the or0cess used to arrive at them.

Basic Sentences: - /. .
o« | ~-. Hank was hungry fof a snack. o )

It was *afternoon.

He looked in the cookie jar.

The cookie jar was enipty.

He decided to make brownies. "




"’_ e v He openec{ the codkbooi

\,\

. . .- The. co ook was h1s mother%s

It was a Betty«Crocker cookbo'

‘ The cookbook was we]l worn. ;..*'l.fwxe;.{\‘

e It had choco]ate on th Brownie rec1pe.-‘ : S .

N . s

He redd the list of 1ngredients. f;" ,  | . .

. _ He needed flour. . . o J.’ o “

- + He needed choco]ate; , . 'e}? .‘ T, o - ..~ o .i.¢
o L Hexneeded eggs. ": . ‘*é; _. e

- . . N Hekneeded shorten1ng ;a | &f | - ‘f- . " L

. L z ~ He needed sugar. N 3

| He needed baking powder . /", . R

DR He needed ee]t. S e ' Lo €

) ' ' >

Hank checked the cupboard for all fhe 1ngredients.

— He found all of the ingredients. o - '

o He needed a-mixing bow].
.. | He needed an 8" square pan. - B | | 2
. v He needed a large spoon.

. K He. needed the.spoon for.mixing. . . - o

. .- Hank mixed the inéredients.

He preheated'the'oven to 350. = .- ; D

. He put the brownie mix in the pan., - _ s




‘ﬂé popped the pan -intoe the oven. ’ff
The brownies baked for 25 minutes.

~ He could hardly wa}t to eat.them.

He used a ;bt holder totake.them out.
The brownies were crisP'on-top.
The inside was soft}ano onewy.‘

. The color was rich.chocolate.

They smelled scrumptious.

'They satisfied his craving.

' e PN e e
' They spoiled his dinner. 7 ;7 | -

Or, consider the toﬂ]owing example by two”middle.sohoof'soience

'teaohers where they che]]enge students toiepply_sequencing ski]is

‘and.c1assification ski1ls'before aotua11y doing the sentenoeecem—

re
bim’nge

The Birth of Kittens

@
By Bonnie Brown, Dave Cornelius
-~

Directions: First students wi]] 1ndividua}1y group the bas1c

sentences below. Then in groups the. students wi]]
. o compare their resu]ts. After they reach agreement

on the groupings. the students'wi11 sequeﬁEe the

basic sentences W1th1n each group Then théy are i

ta be combined 1nto fina] sentences (For younger
4 .

. -

y ' :%41
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X

. ¢
- . ! N -
. V/j e -‘stl{dents.ﬁ);’-‘";i-'orf pllgwau'p actﬁities the students
s \\ | indwﬁduail_j‘ or ér'fhg sentences and write a com-
| -__'\' :  position, g h\ L - )
s N .
9) .Th_e_;\fr\iothfr stimu]r“_ es ’thenj:.'_ ¥ )
2)\ The_a‘.}v‘itteris canndt Walk. »57 \? |
‘ 3) The mother' ciean."_the_m. %':ﬂ* o ' s -
R  4_) ‘The mothér he].ps} 'tr'mem .s'ta;‘t‘ breathing. R T /j
_. '.5). Kittens are born baﬁr{ ' p, | . | | . | | '
S —ﬁ) -K'i tten size de nds on the numgeqc in the Titter. ST
' ' - 7) The mother 11c:\(hem a]l ov/e/ ..
87‘ hThe 11tter size dapends oq };he tyge of cat. _ o | \\ }//1
9) The kittens are covered with f:.l k S ' . ) 7-.7
\ ?0)’_ .T_he kittens are born mtho it Kteeth. | ' %\ \
11) Kittens are usuaHy born a;nght .
:12.) Somet1mes k1 ttens ar born de§d : Lo |
13)+ The usual \litter _s1ze \for Pgrsw_ns. §s one or twd..
34) Their teeth deve'lbp_ by%g‘he fourth wgek.
) 15) ’The mother eats one-or two "after fivths."
16)', First there is a watery dnsch\ar/
/ 17) Kittens may be- bor‘n head f1\ 91( /.l | /
1_8‘) M“After b1fths“ noumsh the mot. Fr cft during delivery.. R
- 19) _ Then the kitten'is born '
20) The mother may try to .use. the c]gégt. |
t . 21) Finally the'aﬁterbirth'iﬁ expelléJQ : o

&




. - AR " R R S
- - -’ . - ‘,.‘ .
. - : .
N : : L § C IR S e . ‘
< : s ‘ ", _ R
1 -J e T . * oL \v
$ L . - o e e
\ : E . - h - " 1 v . . 3 L R
st R Rt ' o N
. L "
22). The k]ttens are usua]]y born 20 43 minutes apart ;.'
1 23) 'Kattens may bl born ta11 f1rst. ' | | |
24). The k1ttens can wigg]e around L. ;;j“jﬁ BRI
1Y . ‘ - Lo S . -
25) The k1ttens hurse after they are born. L -

26)f.The k1ttens can be d1fferent colors. s ;f>-~.~ R

¥,

- 27) The klttens can mew.,
©28)" The k1t€asé beg:h

29) -The moth

. T RS

to nurse.

-
-

kitten can tell rf a kitten is born dead.

. 30): The color of a particu]ar k1tten can change.

31) The klﬂten s eyes open.in_ seven to ten day§,<Mk"_ .
ot . \»{J k : ) ‘ . . N
9‘”9‘?3;_95; | s -

oral Ianguage activities as we11 as reading and writing
.- . o ) .."‘ - .- . - . \3 ‘

Be]ow is an excerpted-passage from Louisa May A]cott s L1tt1e wemen

> e

»
wh1ch was used effective]y by a- teacher
'l)h Jo was 15. R f N rr _
. ¢ 2) She was tall. R ---‘\,y:fs _" o e
, v 3) She was thip. S m \" , ) '
4). She was tan. o .
¢ T : ' _ . ~
5) . She was 1ike a-colt. . : S Ly
L 6) She had long limbs. - . SR
. 7) Her limbs were always in heréwéy. o ..
: _ ' . N R .
8) She had a decided mouth. T —
] o
2 .

s ' e e Y -



T 9 Seeﬂbed a comical nose. - i a 1' - .;H: >
7 10) She had sﬁarp‘gfay eyes. o , ¢
11) Her eyes appeeﬁed xo‘see’eveﬁygping. o - | ’
. .+ 12) Her eyes were fierce, funnyf;or thoughtful. . A
| ﬂt:l; Jé}A Her heir QaS-{enQ -_’ . -
.18) Her hair was th1ck 2
15)  Her ha:r was her ope be t;.
. 16) But heﬁiha1r,was usualiy bundled into a net. IR o
.« . 17) The net ke;t it out e%’her way. “.' . o | j,n\f
- . . .

. . : b . e .

18) Jo hed round shoulders. .

119) Jo had big hands and feet.
~ 20) Her clothes had a flyaway loqkf.

21) She had an.uncohfortable appearance. ° L _ '@E‘ |
'22) She 1ooked,1ike:a'gir] rapidly shooting up into a woman.- °@ .
23) She didn't like_this appearance. ' | )

T

Observe in these sentence c]usters "that some 'have already been comb1ned.
‘All adjectives are. not broken out 1nto insert. sentences for example

This s dne way. the des1gner of sentence- comb1n1ng mater1a1s can contro]l
for comp]ex1ty or length of the act1v1ty It is also a means of: focus1ng

~P e —

learner attention on part1cu1ar grammaticai.g} semantic functions ‘where-

¢ the student needs more work. : - o e
. ) ({ ) .
X
rr .
—~ X X L/ )
[ ' . *
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- 3) Buildiqg\sentence combining around various themes is also a, useful

N y
techniqueﬂio consider Sentence combining with focus on holidays

P \

.or specialzximes of the year is effective espec1a11y in the early -

’

grades. A se'jnd gnade teacher for example, developed clusters

such as the. fofTQyina& - o '
‘ ST \ 7 - ‘ ~

N .

- Py N\ .

1) The night was dark. N ‘ , o '
Ve . .

z)n.The night. was.spooky e e

3) "The pight was Ha]loween;.gl :

W 1) Somethings scare me. ¢ . .
) 7 - ’ L * o ) -~ - . ‘A ] ) ‘_
2) Ghos'ts s.care me' ’ s * ) St o ~ N

" 3) Goblins.scare me. ‘ s v
4) They $care me at night. L "ﬁggq ' .
1) The witch jumped'oh her broom.igk.h T

S - 2) . The broom was magic. SR

. 3) The witch was mean, v /2/*T”~

© ot

3 ' * N )
. - < 1) The witch is ‘ugly. | ,,'."' o
| 2) The witch has a long ooin;ed nose. -
'.3) “The witchis.dresseﬂ in black.
4) The witch rides on a broomstics:

W’

"4)' Sentente-combining overused can become tedious and drill-like io

character. Eor this reason, most effective use is that which is

periodic and relatively.brief in.naturé. One strateoy to consider

Qo . " L. ! 8 '




|} “1; ’ . ¥
- ' . . 2
> . P . o . S o .
g ¢+ 1f an overhead projector is available ip the'room is to prepare C
. . o : .
- . - a transparency roller in advance with varfous sentence- combining .
- act1v1t1es designed to meet different needs. At appropriate times i. .‘
t : N the overhead can simply be'whee]ed out and used with the entire
~ c]ass ) - | - . ) . | . S ., . ‘ ._\_. .

-

o | ' 5). worksheets duplicated and grouped according to 1evels of comp]exity,

grammaticai functions, theme. etc. can be useqd in a variety of ways = -2
' ranging from independent work.to small group discussion and long "'f
range proJects. Again, however, they should be used discretely

A ]

Te ) SO as not to overdo the activify

. 4

Transformational sentence- combining is fun for 1earners directiy

interrelates 1anguage producing and consuming skilis and possesses ‘a

a‘iéassroom pracc#gpiity potential se]dom found in much of ouf reseanch L

It effectiveiy expands the repert01re of 1nstructiona1 choices avaii-

abLe to the reading teacher.' The:ac;1v1t1es are reiativelxreasy to
“design.. Because of their nature it is a'simpie matter to focus on
,.Sc1ence, social studies, or even home economics content thus providﬂpg -

an excellent-in for the reading coordinator wanting,to stress reading

in the content areas. Note the earlier exampies in th1S article which ' $

t *?e de51gned by subject matter teachers in a workshop setting and ,

re Jmportantiy, used in their classes with students. .

*
»

Not a panacea, sentence-combining is instead one ofia number of strategies
- . . 'l‘

[ 4

4

. ) o ' .
’ ~
! \‘l (S " s. ¢ : 9




which can help us develop more literate students.

r * L -
. . - . LY

* ok ok ok ok ok ok . &
L I & t. * . B ° N
- i . f)'

- _ o 2

GROUP A BASIC SENTENCES

) 1) A kitten ate a nut.’ (or, gmeth1ng ate s §n1ng)

»

1. 2) The k1tten is Tittle. - s

-

12\ hin N ) “
LI Y =B D d .

1.4) A nut is deliciaus. © .-

2) 2.1) The boy on the motorqyc]g clenched his téétﬁ, (or, some-
fggg.clepchedosomething) o ‘- |
2.2) The boy was young. - '
2.3) His teeth were g#itty; ‘ - .

""" GROUP B BASIC SENTENCES

~'1). 1.1) The boy chased the cat. (or someone chased s thing)

1.2) The boy 1s 11tt1e
1.3) The boy is my cousin. (who)
1.4) The cat Is scrawny.

2) 2:1) The man mumbled hlasphemies.

2.2) The man was exasperated.

- 2.3) The car wouldn't start. (since). - _ %

S
2.4) The car was gld.



29

N . e L -~ [
T, . <~ GROWP C BASIC SENTENCES

4

1) )1) The sails grasped for’ movement |
1.2) They grasped futi]ely '_
;1 3) The sai]s f]opped in the breeze. (ing)
1.4) They flopped gently: | v - S v

1}
S

4 L
v(A nuinber of ‘variations of any of these age acceptable.)

A8
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